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LANGUAGE IDENTITY FOR A NEW GENERATION

A. V. Hackett-Jones

Abstract. 
Introduction. This article highlights the necessity of reconceptualizing language identity as formed 

through language learning to address contemporary challenges including transformations in language 
education and shifts in the generational mindset. Th article aims to establish foundational criteria for 
this reconceptualization and proposes a  working definition of a  revised and revisited understanding 
of  language identity.

Materials and Methods. The research is grounded in a  comprehensive review of international and 
Russian scholarship on language identity. Through comparative analysis and conceptual synthesis, the 
study evaluates the most viable theoretical approaches to inform its proposed framework.

Results. The analysis confirms that while established insights into multilingual and plurilingual 
identity remain valid, their interpretation can be significantly extended and enriched through the lens 
of translanguaging theory applied to both personal and social dimensions of learning. 

Conclusions. The article proposes the draft concept of ‘translanguaging identity’, characterized 
by  several essential features derived from translanguaging theory and practice: (1) multicompetence, 
referring to the development of a linguistic repertoire integrated into a single competence; (2) creativi
ty and criticality, which serve as crucial tools for addressing contemporary technological challenges 
including artificial intelligence and the effects of excessive content consumption on cognitive patterns 
(clip thinking); (3) a  transition from monoglossic to heteroglossic ideology, enabling more positi- 
ve perceptions of bilingualism/multilingualism and creating more constructive learning environments;  
(4) harmonious integration of learning identity with second language identity. These conceptual ad-
vancements offer valuable insights for reorganizing perspectives on language learning.

Keywords: language identity, culture identity, bilingualism, multilingualism, plurilingualism, trans-
languaging

ЯЗЫКОВАЯ ЛИЧНОСТЬ НОВОГО ПОКОЛЕНИЯ

А. В. Хэкетт-Джонс

Аннотация 
Введение. В  статье рассматривается необходимость в  пересмотре подхода к  понятию «язы-

ковая личность», обозначающему совокупность характеристик личности, которые формируются 
в  процессе овладения вторым (или дальнейшим) иностранным языком. Такая необходимость 
диктуется многочисленными вызовами сегодняшнего дня, включая изменения в  системе обра-
зования, а также критические изменения в мышлении современного молодого поколения. Целью 
настоящей статьи является попытка определить базовые критерии для концептуализации этого 
понятия и сформулировать рабочее определение переосмысленной языковой идентичности.

Материалы и методы. В статье представлен обзор исследовательской литературы авторства 
российских и зарубежных ученых и анализируются наиболее перспективные подходы к рассмо-
трению языковой личности в рамках компаративного анализа и концептуального синтеза. 

Результаты. Проведенное исследование позволяет заключить следующее. Несмотря на то что 
многие ранее сделанные выводы и наблюдения относительно мультилингвальной (полилингваль-
ной) и плюрилингвальной личности по-прежнему не теряют своей актуальности и должны быть 
учтены при текущем пересмотре подхода к  языковой личности, сама интерпретация критериев 
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для формирования языковой личности, отвечающей требованиям сегодняшнего дня, можно су-
щественно расширить и  обогатить при рассмотрении ее с  позиций набирающего популярность 
понятия транслингвизма в его применении к личностным и социальным аспектам образователь-
ного процесса.

Заключение. Рабочее определение термина «транслингвальная личность» подразумевает такие 
ключевые характеристики, продиктованные теорией и практикой транслингвизма, как (1) мульти-
компетентность, обозначающая формирование языкового репертуара, интегрированного в единую 
компетентностную структуру; (2) сформированное креативное и критическое мышление, которое 
доказывает свою эффективность в противостоянии технологическим вызовам сегодняшнего дня, 
таким как искусственный интеллект или избыточное контент-потребление, лежащее в основе кли-
пового мышления современной молодежи; (3) идеологический переход от моноглоссии к гетеро-
глоссии, формирующий более позитивное восприятие многоязычия в  целом и, следовательно, 
создание более стимулирующей и конструктивной образовательной среды; (4) гармоничное раз-
витие личности обучающегося в тесной связи с его языковой личностью. Результаты, к которым 
приходит настоящее исследование, могут быть полезны для формулирования обновленного под-
хода к формированию языковой личности как цели языкового образования.

Ключевые слова: языковая личность, лингвокультурная личность, билингвизм, мультилинг-
визм, плюрилингвизм, транслингвизм

Introduction: A new mentality calls  
for a new foreign language identity
We have found ourselves in a reality where 

educators and learners alike are bombarded 
by new challenges that call for a  renewed un-
derstanding of the educational process and 
a  thorough analysis of all the implications 
of those new challenges for the theory and prac-
tice of language didactics. As a  recent study 
notes, the Russian educational system is cur-
rently experiencing multifaceted shifts  —  
social, political, technological, and interpersonal 
(Hackett-Jones et al. 2023, 113). To name but 
a few, students are still recovering from the en-
during effects of the COVID-19 pandemic on 
their formative personal and educational deve
lopment, suffer from an unprecedented number 
of mental health concerns and require a sensitive 
approach to creating a  positive and supportive 
learning environment; the offline native speaker 
domain has become more unattainable as ever 
before in the history of modern-day Russia; the 
interference of AI-technologies into the learning 
processes has not been exclusively beneficial but 
also disruptive and largely confusing. These fac-
tors, among others, profoundly influence indi-
viduals’ self-perception, their approach to learn-
ing, and their overall mentality. Scholars had 
previously established that new communication 

technologies reshape generational mentality 
by altering the very language of communication 
(Ivlieva 2022, 537), a phenomenon now intensi-
fied by the pervasive integration of AI across 
societal domains. This article contends that lan-
guage identity, or more specifically, second lan-
guage identity (L2 identity) is undergoing a ma-
jor transformation, which needs to be accounted 
for in educational planning and discussed exten-
sively within teaching methodology. 

The primary objective of this article is to re-
conceptualise the notion of language identity 
by incorporating these contemporary challenges 
and influencing factors. To accomplish this,  
the following goals will be pursued sequential
ly: (1) to review and evaluate existing research, 
particularly the substantial scholarship on plu-
rilingual and multilingual identity; (2)  to  ex-
amine current research trends in the field;  
(3) to investigate emerging concepts of trans-
languaging pedagogy and translingual identity; 
(4) to explore the potential for further research 
of second language teacher identity and its im-
pact on student identity formation.

Research background:  
Plurilingual and multilingual identity
Language identity, commonly referred 

to in Russian literature as ‘language personali
ty’ (‘языковая личность’) has been shaped 
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through decades of formulation, interpretation, 
and reinvention. It has been defined as a  set  
of qualities, skills, and competences acquired 
through language learning; as readiness to ef-
fectively participate in intercultural communica-
tion; as a  collective ‘personality’ reflected in 
an individual’s textual production in the broad-
est sense, etc. While a comprehensive overview 
of this concept’s evolution is beyond the scope 
of this article, we will focus on recent develop-
ments most relevant to the issues outlined ear-
lier. Let us also clarify from the outset that we 
shall use the term ‘language identity’ rather 
than ‘language personality’ due to its prevalence 
in the literature under review, and the estab-
lished analogous concept of ‘learning personali
ty’, which will be addressed subsequently. 

Interest in language identity as shaped 
through language acquisition has been signifi-
cantly advanced by scholarship distinguishing 
between plurilingualism and multilingualism, 
a distinction rigorously explored by both Rus-
sian and international authors. Broadly referenc-
ing the Common European Framework of Refe
rence for Languages (CEFR), T. N. Kalugina 
and M. V. Timchenko describe multilingualism 
as the coexistence of multiple languages at so-
cietal and individual levels, whereas plurilin-
gualism refers to a more dynamic and evolving 
linguistic repertoire of an individual speaker 
(Kalugina, Timchenko 2024, 66).

First published in 2001, the CEFR was later 
reviewed and expanded, resulting in the 2017 
Companion Volume, which lays special empha-
sis on plurilingual and pluricultural competence 
and actively employs such terms as plurilingual 
and pluricultural repertoire. As Timchenko 
summarizes the main takeaways of the docu-
ment with respect to the differences between 
multilingualism and plurilingualism, the former 
is focused on reaching proficiency in two or 
more languages, while the latter deals with the 
set of skills allowing a speaker to use all means 
at their disposal, including switching between 
languages, paraphrasing, employing paralin-
guistic tools and generally experimenting with 
a wide variety of alternative ways of expression 
(Timchenko 2017, 105). 

This distinction leads to an important insight: 
by putting plurilingualism at the forefront 
of  educational objectives, the aim shifts from 
producing ‘an ideal speaker’ (a ‘copy’ of a na-
tive speaker as close to the ‘original’ as pos-
sible) to training an effective communicator 
capable of flexibly and creatively leveraging 
their full linguistic and cultural repertoire (Kalu
gina, Timchenko 2024, 67).

When the Council of Europe first introduced 
the concept of plurilingualism, it was empha-
sized that a learner’s competencies across lan-
guages differ not only in proficiency but also 
in the extent and nature of their exposure  
to each language and culture. Consequently, 
the primary focus of the plurilingual compe-
tence is described by the authors as the neces-
sity to build a skillset enabling learners to stra-
tegically manage that imbalance (Coste et al. 
2009, 20). 

Another term that needs to be set apart from 
multilingualism and plurilingualism is polylin-
gualism, which some scholars propose as an 
umbrella term to encompass both multi- and 
plurilingualism (Shostak 2018, 80). According 
to V. K. Kochisov and O. U. Gogitsaeva, poly-
lingual identity is characterised by its cultural, 
historical, social, and ethnic background as well 
as being a  competent user of the native and  
the foreign languages, which manifests itself 
through four competences developed simulta
neously: linguistic, speech-related, communica-
tive, and ethnocultural (Kochisov, Gogitsaeva 
2013, 119). This approach reflects a more tra-
ditional understanding of multilingual education 
and highlights the differences the plurilingual 
approach suggests.

Current research trends: The rise 
of  translanguaging (translingualism)
In a seminal 2011 paper on academic trans-

languaging, S. Canagarajah — one of the big-
gest names in the field from a methodological 
standpoint — presents an interesting constella-
tion of related terms he considers synonymous 
with the emerging notion of ‘translanguaging’: 
from ‘transcultural and translingual literacy’ 
and ‘polylingual languaging’ to, notably, ‘plu-
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rilingualism’ (Canagarajah 2011b, 2), thereby 
creating a direct link to the Council of Europe’s 
framework discussed previously.

Both plurilingual and translingual approa
ches are recognised by L. P. Khalyapina and  
E. V. Shostak as two leading trends in the 
present-day Western methodology (Khalyapina, 
Shostak 2019, 122). According to the authors, 
Vivian Zamel was among the first researchers 
to suggest translingualism as a term in the late 
1990s. In the Russian literature the term has 
been extensively treated by Z. G. Proshina (Pro-
shina 2017, 161–162) who stated that we live 
in a time where liminal terms like translingua
lism are bound to appear in opposition (or in 
addition) to polylingualism and multilingualism 
in an attempt to overcome a controversy caused 
by two contrasting ambitions of our era: globa
lism and local identity. Having analysed the 
frequency and the chronology of the use of 
multiple relevant terms referring to culturality 
(poly-, pluri-, multi-, transcultural, as well  
as inter-, and crosscultural, which fall outside 
the subject of discussion here), she comes  
to the conclusion that poly- and pluriculturality 
are close in meaning and are focused on an 
individual’s intrinsic ability to recognize and 
tolerate multiple cultures (Proshina 2017, 156). 
Multiculturality, in her view, refers to the eth-
nic cultural diversity of established societies. 
Transculturality, however, implies the coexis-
tence of two cultural identities within an indi-
vidual, characterised not by full assimilation 
but the presence of distinct features of each  
of the cultures. Western researchers use the 
term ‘translanguaging’ rather than ‘translingua
lism’ to emphasise that the translingual ap-
proach to language focuses on the process 
rather than the system.

The shift in focus from language as a system 
to language as a practice is the essential charac
teristic of translanguaging. Moreover, it presup-
poses a full deployment of the speaker’s entire 
linguistic repertoire, wherein language systems 
cooperate and interfere with each other, produ
cing numerous instances of interference and 
transference (Khalyapina, Shostak 2019, 125). 
This is not a  new idea in itself and can be 

traced back to N. V. Bagramova’s well-argued 
point that when taking up a new activity, an in-
dividual always seeks support in previously 
acquired skills through a process known as skills 
transfer (Bagramova 2006, 56). This involves 
linguistic skills of various levels as well as aca
demic skills and learning strategies.

International research on translanguaging 
often emphasises naturally occurring bilingua
lism in multilingual societies, where learners 
with migration background are exposed to dif-
ferent languages used as means of instruction 
within an educational setting and as the pri-
mary means of communication (native lan-
guage). In these contexts, scholars are careful 
to clarify that translanguaging is much more 
than just switching between one language  
to the other (also known as ‘code switching’). 
As defined by O. Garcia and A. M. Y. Lin, 
translanguaging is ‘both the complex and fluid 
language practices of bilinguals, as well as the 
pedagogical approaches that leverage those 
practices’ (García, Lin 2016, 117–118). With 
this in mind, the difference between ‘code 
switching’ and ‘translanguaging’ consists in the 
fact that code switching deals with separate 
language systems, while translanguaging refers 
to one integrated linguistic system incorpora- 
ting elements of all linguistic systems available 
to the learner. The same idea of translingual 
learners treating their diverse linguistic reper-
toire as an ‘integrated system’ is expressed in 
(Canagarajah 2011a, 401).

J. MacSwan takes the idea of an integrated 
linguistic repertoire of bilingual children one 
step further and projects the idea of holism 
onto linguistic ability, describing ‘translanguag-
ing’ as a manifestation of ‘holistic bilingualism’ 
(MacSwan 2017, 190). This perspective under-
scores the imperative of enabling learners to use 
their full range of linguistic talents within the 
classroom.

Although these findings are largely derived 
from case studies involving bilingual and mul-
tilingual children, it is our firm belief that many 
of these conclusions offer valuable insights for 
the practice of the so-called ‘artificial’ or aca-
demic bilingualism/multilingualism.
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Discussion: Promoting translanguaging 
pedagogy to build translingual identity
L. Barratt (Barratt 2021, 171) describes  

an interesting shift occurring in contemporary 
language teaching practice. Whereas previous 
methodologies restricted first language use pri-
marily to early learning stages, transitioning  
to exclusive target-language instruction at ad-
vanced levels, current trends increasingly incor-
porate ‘home and local languages’ as the lan-
guage of instruction, which makes a strong case 
for a  further development of what has been 
termed ‘translanguaging pedagogy’. This tea
ching approach builds on communicative prac-
tices observed in multilingual communities, 
where speakers demonstrate ‘multicompetence’ 
in the linguistic repertoire they possess, and the 
ability to adjust it to the communicative context, 
depending on whether it requires monolingual 
or multilingual tools to convey meaning. The 
cornerstone of translanguaging pedagogy lies 
in the activation of students’ prior knowledge, 
which brings us back not only to the earlier 
discussions about skills transfer, but also to the 
fundamental scaffolding techniques in language 
teaching that originated in L. S. Vygotsky’s zone 
of proximal development, or ZPD (for detailed 
examination of scaffolding implications for lan-
guage teaching, see Hackett-Jones 2019). 

As quite a nascent concept, translanguaging 
pedagogy leaves a lot of questions unanswered: 
How should we approach language interference 
if we consider every language in the learner’s 
linguistic repertoire equally valuable? Does using 
native or previously acquired languages facilitate 
or impede new language acquisition? Does code 
switching indicate linguistic deficiency or the 
opposite? Another concern is that everything is 
becoming increasingly political in the West, and 
even these positive processes stimulated by the 
intention to give more voice and more rights  
to linguistic minorities might easily become yet 
another good thing taken too far, like many 
other good intentions in recent history.

This brings us to the central question this 
paper seeks to address: can we conceptualise 

‘translingual identity’ as a  term denoting the 
language identity of this new generation? No-
tably, numerous scholars who extensively re-
search translanguaging, both as a  social and 
individual phenomena as well as a pedagogical 
approach, generally avoid the specific term 
‘translingual identity’, preferring to discuss 
identity in broader cultural and linguistic terms. 
However, for the purposes of this research, we 
would like to list some crucial ideas behind the 
concept of translanguaging that could inform 
a potential definition: 
1)	Multicompetence. Languages in the lear

ners’ linguistic repertoire do not form in-
dependent separate systems but are inte-
grated into a single multicompetence. This 
is significant for a  comprehensive under-
standing of the objectives formulated for 
a language learning process, since the focus 
should shift from mastering separate com-
petences to expanding the existing linguis-
tic repertoire. Canagarajah calls it ‘reper-
toire building’, emphasizing functional 
deployment across languages rather than 
striving for excellence in any one of them 
(Canagarajah 2011b, 1).

2)	Creativity. Translanguaging is ‘a creative 
improvisation’ presupposed by the context 
(Canagarajah 2011b, 5).

3)	Criticality. Critical awareness is fundamen- 
tal to translanguaging along with creativity.  
As Li Wei eloquently states: ‘These two con-
cepts are intrinsically linked: one cannot push 
or break boundaries without being critical; 
and the best expression of one’s criticality  
is one’s creativity’ (Li 2011, 1223). 

4)	Transition from monoglossic to heteroglos-
sic ideology. This shift involves recognising 
bilingualism/multilingualism as valuable 
in its own right, rather than a mere transition 
to monolingual society (that is, proficiency 
in one language — if we project this situa-
tion of a multilingual society onto academic 
setting). An added bonus to this is that 
a  positive perception of bilingualism con-
tributes to a more relaxed, natural behaviour 
among bilinguals (MacSwan 2017).
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5)	Correlation with learning identity. Accor
ding to M. M. Wu (Wu 2024, 5), L2 iden-
tity strongly correlates with learning expe-
riences, wherein each learning experience 
contributes to L2 identity construction, 
while existing L2 identity shapes how stu-
dents perceive the language learning pro-
cess. The author here refers to Ph. Benson’s 
definition of L2 identity as ‘any aspect of 
a  person’s identity that is related to their 
knowledge and use of a  second language’ 
(Benson et al. 2013, 17). The term ‘learning 
identity’ generally encompasses learners’ 
metacognitive awareness of their learning 
process and learning capabilities (Kolb, 
Kolb 2012, 1889).

Further considerations:  
L2 teacher identity
When discussing a  renewed understanding 

of L2 learner’s identity, we cannot fail to over-
look the fact that it poses new demands for 
language teachers. As highlighted in (Wu 2024, 
115), the contemporary globalised context de-
mands a teacher identity built upon several es-
sential qualities, including:
1)	awareness, sensitivity, respect towards vari-

ous ‘Englishes’: to avoid discrimination, 
teachers must possess foundational know
ledge of diverse cultures and languages pre
sent in their classroom;

2)	empathy in general, and especially towards 
those ‘who are different from oneself’;

3)	 ideological flexibility: educators must move 
beyond the native vs. non-native speaker 
dichotomy to avoid the marginalisation  
of learners.
To cultivate these qualities, Wu recommends 

that teachers should engage in ‘reflection, in-
tercultural activities, local and overseas on-site 
or virtual service learning projects, and formal 
training’.

Conclusion 
A ‘reimagined’ language identity is a  dy-

namic and integrated understanding of how 
learners develop their sense of self through 

language learning in response to today’s unique 
challenges. Unlike traditional models that treat 
languages as separate systems, this conceptua
lisation frames linguistic competence as a uni-
fied repertoire, blending all of a  learner’s lan-
guage skills into a  single adaptable resource. 
It emphasizes creativity and critical thinking  
as essential tools for addressing modern barriers, 
while, at the same time, aligning with broader 
societal shifts toward multilingualism. This per-
spective fosters a more inclusive and motivating 
learning environment that challenges hierarchies 
between languages and helps learners navigate 
practical constraints while developing a  heal
thier, more flexible relationship with language 
learning itself — one that reflects the realities 
of a multipolar world with its multiple linguis-
tic and cultural influences.

The term ‘translingual identity’, if chosen 
to denote this new incarnation of langua- 
ge identity, captures this reconceptualization  
as a  set of competences built in the process 
of language learning in close conjunction  
with the development of learning personality. 
This approach could bring in new exciting 
prospects for all the participants involved  
in the educational process, as it offers three 
key advantages. First, language multicom- 
petence facilitates the construction of a com-
prehensive linguistic repertoire, which is an 
integrated system of a  learner’s entire lan-
guage-related knowledge and skills. Second, 
creativity and criticality of translingual iden-
tity seem to be among the most effective and 
efficient tools to overcome specific modern-
day limitations in the Russian context, such 
as restricted access to English-speaking envi-
ronments and native speakers traditionally 
looked upon as models of standardised Eng-
lish, while also building versatile ‘survival’ 
skills demanded of language specialists today. 
Third, its heteroglossic ideology, which aligns 
with the state policy advocating a multipolar 
world, actively contributes to a more construc-
tive and motivating learning environment, 
leaving no space for discrimination and mar-
ginalisation.
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