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Being a comparatively young sport, modern pancration has not yet found a common approach in
high-class athletes’ training. Being trained in different types of single combat, athletes come to pancration
and continue training according to uncoordinated methods peculiar to a special type of single combat.
The author of the article makes an attempt to generalise different training systems directed at achievement
of maximum results in pancration.



4 0 1

, -

-
, . 

. -

, -
. -

-
, .

,  
, -

, -

 –  .  
, -

-
, -

-

. , 

. -
-

, -
-

. , 
, 

, 
, -

-
.
-

.
-

, 
-

, , -
.

 3  6.

-
,  

, 
. -

-
-

. -
, 

 2–3 
. -

, -
.

, 
,  

. ,

. -
-
-

. -
, 

-
, -

. 
, 

. 
, -

,   3
: -

,   
.

-
-

, -
-

 ( , -
), -

-
 ( . . , . . , 2002).

-



4 0 2

, 

-
,  -

-
.

-
, -

:
, 

, -
,
-

.

, -
,

, 
, 

, , -
, -

.
, -

,
-

, 

, 
 ( . 1).

, -
,

 3 , -
-

, -
, -

,   –
. -

 12
, 

6 –  . 
-

 1,5 , 
, 

 1 .
 – -

,   -

 – .
, -

-
, ,

. 
. 

,  2 :
-

,  2 -
 –  .  -

. -

 17% .
, 

-
,  

 –
. -

, 
,   2   –  -

. -
 – , -

 2 
.

-

-
. -

,  .  1  -
-

.

1 -

,

.
, 

, -

, -
. 

, 
, 



4 0 3

- ,

3 27 6 14 7 6

-
,

,
, 

8 72 6 34 36 2

-

, -
, -

- 8 72 6 30 36 6 -
, 

4 72 12 20 40 12
-
-

3 18 6 6 10 2 -

4 36 6 18 9 9

-
,

,
, 

6 108 12 30 60 18
-
-

2 12 6 4 7 1 -

4 36 6 18 9 9

-
,

,
, 

4 36 6 16 18 2

-

, -
, -

4 72 12 20 40 12
-
-

.

2 12 6 4 7 1 -

: 52 573 90 214 279 80

 1
,



4 0 4

, 

-
:

 « »; -
 ( -

 0,5 ,  ( -
) – 1 );

;
 (

 80   120  ,  
);

; 
» ;

;
;

.

-
 ( . 2).

, -
.
-
-
-

, 
.

, 

-
 « » -

.

 « » 
. 

.
, -

-
, -

, -
:

-
-
-

;
-

 (
-

);
 (

) 
, 

-

, 
.

 2
, 

, , %

40 5 5 10 10 10 10 10

10 15 10 10 10 15 10 10 10
- 5 10 10 10 10 20 15 10 10

5 5 10 10 5 20 20 15 10
5 5 5 5 10 10 10 25 25
40 5 5 10 10 10 10 10
5 5 10 10 5 20 20 15 10
5 5 5 5 10 10 10 25 25
40 5 5 10 10 10 10 10
10 15 10 10 10 15 10 10 10
5 5 10 10 5 20 20 15 10
5 5 5 5 10 10 10 25 25



4 0 5

-
-

 2005  .
 2006 . -

.
 20 

 15 , -
-

, 
-

 59,6%   (  <0,05).  
-
-

: -
 47,2%, -

 37,3%,  34%, -

 (  < 0,05). -
, -

-
-

 23,9%,   –  
32,9%,  –  51,5%, 

 –  96% (  <
0,05). -

-
-

 2  ,  -
 (  <  0,05).  ,   18

 9 
 (  <  0,05),  

-
-

.

1 .  .  [ ]: . 
.  .  .   /  .  .  ,  .  .  .  2-  .,  .  .  .:  -

 « », 2002.

. . 

.
 – , . . 

. -
, . -

.

The article is devoted to designing of physics education methods in middle school in the direction of
studying real natural phenomena. The basis of this approach consists in qualitative methods of
investigation, such as similarity and analysis of dimensions. This approach provides further development
of students’ physics understanding.




