
4 5 3

, -
, -

. -

.

-
, , 

, -
-

 (
) , , -

.

) 

-
. -

-
, -

.

-

-
, , -

, , -
,  

-
, 

.
,
-

, -
, , -

, 

.
, 

-
-
,

, -
, , ,

, 
, 

. 
-

, 

-

.

. . 

.
 – , . . 

  -
. , , , -

, 



4 5 4

, 

-
  -

, . 
, -

. -
-

. -
:  –  – -

, 
  -

-
 XXI .: -

 –  – .
-
-

,  ,  ,  
,
,

 – -
, -

, , -
-

, .
-
-

. . ,  .  .  -
,  .  .  ,  .  .  -

,  .  .  ,  .  .  ,
.  .  ,  .  .  ,  .  .  -

.
-

: -

-
-

. : 
? , , 

,

. -
.

» ( . ),
 – 

.  .  -
 – .

. . , 
-

, -
 « », 

.
. -

,  –
, 
, , -

, 
, 

,  ,  –   
,  
.
, 

.
, -

-

. , -
, -

. 
. -

-
.

Humanistic approach towards education supposes primarily formation of moral and humanistic
competence of a teacher. Tolerance, mercy, tenderness and integrity should be the main characteristics of
a teacher in the relationships with students alongside with high professional skills in the sphere of a particular
subject. The reason for conflicts, mistrust and misunderstanding among a teacher and students is ignoring
problems, interests and personal needs of students by a teacher. Together with a family, a teacher can help
a student to realise the importance of moral actions and mercy in every-day situations in the educational
process. This research as a pedagogical problem provides purposeful and valid explanation of the educational
process considering natural abilities of students.
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The article touches upon the significance of reflection in professional training of a musician-performer.
The analysis and classification of the main term are presented. The author shows reflection as a personal




